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exists and the plenty which lies within reach. If there have always
been wars and rumours of wars, there has never been the possi-
bility of such material havoc and cultural disintegration. This
being so, there has never been a greater need for intelligent
understanding of the social forces which will decide the fate of
Western civilization, and intelligent understanding implies some
knowledge of the new powers which science has placed at our
disposal.

In Britain the claims of science in the education of the citizen
have been repeatedly stated during the last three centuries with
little effect. This is not surprising. Rooted in classical scholarship,
British educational theory has never abandoned an outlook which
dates from the City State tradition of slave ownership. We still
follow Plato in a fatuous antithesis between vocational training
or useful knowledge and cultural education which is ipso facto
useless and at the same time superior, because its very uselessness
is the ornament of a leisured class. We have not yet orientated
our ideas about education to the needs of a society in which
every citizen is expected to make a pretence of performing useful
work and every citizen is entided to a minimum of leisure guaran-
teed by law. When we wish to press the cultural claims of science
our first anxiety is to prove that it is just as useless as Greek or
theology. By doing so we feel ourselves to be members of a
leisured class. So it is very easy to succumb to the temptation.
The strength of it is attested by the popularity of A. S. Neill,
and others who believe that children should decide for themselves
what is good for them. This confusion between pedagogy and
pediatrics diverts attention from the serious business of education
to issues which have no special relevance to contemporary needs.
Whether the promotion of child welfare is or is not a worthy
calling, our compelling task in an age of potential plenty is to
equip citizens with prevision of the constructive possibilities which
lie within reach and with power to surmount the new perils
which beset us.

Great educational reforms are brought about only in response
to pressing social needs. In periods when great educational